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Although publication of scholarly articles yields numercus
rewards, the journey to becoming published can be quite stress-
ful. Preparing a manuscript for scholarly publication requires
extensive time and effort. For new and future faculty, the task
can be especially daunting. Approaching writing as a process
simplifies the task. This article provides some basic advice to
guide prospective authors through the three stages of the writing
process: pre-writing, writing, and re-writing.

Most college educators are well aware
of the benefits of publication. In addition
to such extrinsic rewards as merit pay,
tenure, and promotion, many authors have
cited immense personal satisfaction as an
important outcome of their writing (Hen-
son, 1995; McConnell, 1999). Furthermore,
the very act of writing is beneficial because
it provides a means to organize, refine, and
evaluate ideas (Henson). Publication of
ideas and research findings promotes the
sharing and advancement of knowledge.
However, despite these evident advantages,
many researchers and prospective authors
approach writing with antipathy and fear.

Junior faculty members, new to posi-
tions in higher education, often struggle to
achieve balance and proficiency in the var-
ious roles (e.g., teacher, service provider,
researcher) they must perform, Because
publication record has been a core criteri-
on for decisions regarding promotion, merit
pay, and tenure at most research universi-
ties (Papp, 2000; Rodgers & Rodgers,
1999), the pressure to produce high qual-
ity written work can be especially intense.
The looming possibility of an editor's rejec-
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tion adds to this pressure; nearly two-thirds
of journal editors surveyed by Henson
(2001) reported rejection rates of over 65%.
Moreover, the extensive time and effort
required to prepare a manuscript for pub-
lication can frustrate and dishearten many
novice writers. The purpose of this article
is to provide some basic advice for new
and future faculty members who are strug-
gling to produce publishable manuscripts.

Although the article is meant to serve
as a guide to the writing process, it should
be noted that it is not a panacea for all writ-
ing difficulties. Qur aim is to clarify many
basic writing elements that we-in our com-
bined 50-plus years of writing and editing
experience-have found often interfere with
effective written communication. Gaining
an understanding of and developing a plan
to address these elements can free you from
encumbering details, thus giving you more
time to focus on conducting high quality
research. To do this, we recommend
approaching writing as a process.
Approaching writing as a process-albeit a
reiterative process-simplifies the task.
There are three stages in this process: pre-
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writing, writing, and rewriting. Within each
stage, there are multiple steps. A discus-
sion of each stage and the steps that
compose it follows.

Pre-Writing Stage

The purpose of the pre-writing stage is
to help you organize your ideas before
beginning to write. Effort expended at this
stage pays off later in the process.

Identify the topic. 1dentifying a topic
can be the most difficult step in the writ-
ing process (Gay & Airasian, 2000). When
choosing a topic, it is important to remem-
ber that the writing process can be long
and intense. Therefore, it is vital to choose
a topic that is interesting to the writer. The
topic also should contribute something sub-
stantial to its field, Possible sources for
topics include theories found in literature,
extensions or replications of previous
research studies, and personal experiences
or observations. In addition, your disser-
tation could serve as a starting point.

Another source for topics is other pro-
fessionals in the field. Ask a senior
professor or colleague. In addition to offer-
ing suggestions, an experienced peer might
be willing to co-author an article. It is
advisable to co-author an article with some-
one who has a proven track record for
publication. Also, inquire of editors about
forthcoming special themed issues of jour-
nals. Henson (1995) noted that editors
reported receiving fewer submissions for
themed issues. Thus, you could improve
your chances for acceptance by submit-
ting an article when there is less
competition.

Envision the audience. Some published
authors have considered the most impor-
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tant principle for effective writing to be
audience awareness (DeVillez, 2001;
Maxwell & Cole, 1995). Knowing pre-
cisely for whom you are writing is
essential. In many cases, this entails gain-
ing knowledge about the population that
comprises the readership for the journal or
publication to which the manuscript wiil
be submitted. Often the best way to do this
is to read extensively in the chosen publi-
cation, paying close attention to the topics
included and to the level of technical lan-
guage used. Doing so will enable you to
ascertain the degree to which the publica-
tion is specialized to a particular
population. If a journal is highly special-
ized, it is appropriate to write about a
highly specialized topic. Likewise, a jour-
nal geared toward a more general audience
would require a more general topic. You
also should note how topics are addressed
in the chosen publication. If the chosen
journal primarily publishes empirical
research findings, you would not want to
submit a qualitative research report.

It is also important to note whether a
journal is refereed or non-refereed. Novice
writers should consider submitting articles
to non-refereed journals where standards
may be less strict. After gaining skills and
confidence, it is recommended that you
submit articles to refereed, top-tier jour-
nals in your field.

It does not matter whether the idea for
the topic or for the audience comes first.
You could have the idea to write an article
about a practice you have instituted in your
classroom and then decide to address the
article to other educators in the same field.
Or, you could hear about an upcoming con-
ference for educators in a particular field
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and then decide to write an article about a
classroom practice for that conference.
Either way works; the key is to make sure
that topic and audience are complemen-
tary. Then, keep both topic and audience
in mind as you continue through the writ-
ing process.

Articulate the purpose. After deciding
upon a topic and an audience, you next
must decide for what reason the audience
should know about the topic. For most
scholarly writers, the purpose often is to
disseminate research findings. Other pur-
poses might be to describe the steps in
implementing an original learning strate-
gy or to challenge an idea or a practice.
Articulating the purpose permits you to
identify the type of writing that should be
used and also aids in the next step, craft-
ing the thesis statement.

Craft the thesis statement. The thesis
statement should "act like mortar, holding
together the various bricks of a paper, sum-
marizing the main point...and pointing
toward the paper's development” (Lean-
der, 2000, p. 663). Because so much
depends on the thesis statement, you should
take special care in constructing it. It con-
tains the general topic plus the limiting
idea. For example, if the topic is promot-
ing healthy lifestyle choices among college
students, the limiting idea might be instruc-
tional strategies. The thesis statement
should be crafted to suit the purpose of the
article, and it should guide the develop-
ment of the rest of the paper.

Outline the major points. In this step,
you identify the main points to be includ-
ed in the paper. Constructing an outline
serves two main purposes. First, it pro-
vides you with a clear idea of what is to be

included in the content of the article as
well as with a plan for organizing the con-
tent. Second, it provides you with the
means to assess whether or not the devel-
oped idea is consistent with the original
intended topic and audience. If it does not,
you should either revise the original topic
and audience or gather additional infor-
mation that better addresses the original
topic and audience and use that informa-
tion to revise the outline.

The outline can be as formal or as infor-
mal as you wish. It may consist of a format
complete with Roman numerals for main
ideas, capital letters for ideas under the
numerals, and so forth; or, it may be as
simple as ideas jotted down on paper and
arranged in order of presentation in the
paper. The format is a matter of taste. After
constructing an outline for the article, you
have a guide for gathering information
about the topic.

Gather information. The next step in
the writing process is to gather information
about the chosen topic. Research for an
article could include various sources such
as books, empirical studies, theoretical arti-
cles, and personal interviews. Including
research from other writers in an article
strengthens it by providing supporting
details and by adding credibility.

The intended audience for the article in
large part determines how much and what
kind of information you gather. Aithough
atopic might be interesting to several dif-
ferent types of audiences, the information
desired by each audience might differ. An
important distinction to make is whether
practitioners or researchers make up the
audience. Whereas practitioners might have
more interest in practical elements that
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they can implement in their classrooms or
workplaces, rescarchers might be more
interested in the why or how of an issue.
Thus, for an article aimed at practitioners,
you might focus on locating examples or
case studies. In an article for researchers,
you might focus more on building a theo-
retical framework.

Writing Stage

Authors write first drafts of articles to
get their ideas on paper. At this point, you
need pay little attention to technical or
grammatical details. In fact, you do not
even have to start at the beginning of the
article; you can start at the point where you
are most comfortable and build from there.
The focus is simply on writing. For writ-
ers who feel intimidated by putting words
on paper, continuing to approach writing
as a process can help. Begin with the small-
est steps in the process and proceed.
Following are some considerations for a
writer who is beginning the first draft of
an article.

Choose simple, precise words. Numer-
ous authors have stressed the importance
of clarity to effective writing (Henson,
1995; Knight & TIngersoll, 1996;
McConnell, 1999). Clarity begins with
choosing the appropriate word. Many
novice writers assume that big words mean
big ideas. This is not true. Big words often
serve only to obscure meaning. Instead of
using a word that could make readers stop
and think about the word, choose the word
that gets the point across most directly.
Instead of writing moedification, use
change; instead of writing endeavor, use
try.

Although using simple, direct words
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vastly improves writing, a word of caution
should be noted: You should not choose
words that result in loss of meaning. Albert
Einstein once said, "Things should be made
as simple as possible-but not simpler.” Do
not sacrifice accuracy for simplicity.
Instead, choose words that convey the most
precise meaning in the simplest, most direct
manner.

Construct solid sentences. After choos-
ing the most direct words, the next step is
to use them in well-constructed sentences.
A well-constructed sentence is one that
clearly communicates an idea. Effective
writers do not pack as many words as they
can into a sentence; rather, they combine
carefully chosen words in a concise, orga-
nized manner. Henson (1995) pointed out
that the best way to do this is by keeping
the subject and the verb in close proximi-
ty. In other words, the reader should not
have to hunt for the subject of a sentence.
It should be up-front, and the verb that
indicates what the subject does or what
happens to it should be along with it.

Write effective paragraphs. Think of
paragraphs as the building blocks of the
article. DeVillez (2001) pointed out that
each paragraph is a miniature piece of writ-
ing. Phrased another way, "Each paragraph
should be able to be read and understood
in isolation from the rest of the anuscript"
(Knight & Ingersoll, 1996, 209). It has a
beginning (usually the topic sentence), a
middle (supporting ideas presented in a
logical order), and an ending (closing state-
ment). Effective paragraphs have unity and
coherence. That is to say, each focuses on
a specific idea and is clearly and logical-
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ly organized.

In addition to recailing the general struc-
ture of the paragraph, you also should
consider the special importance of some
paragraphs. These are the abstract, the
introduction, and the summary paragraphs.
An abstract is "a brief, comprehensive sum-
mary of the contents of the article; it allows
readers to survey the contents of an article
quickly, and...it enables abstracting and
information services to index and retrieve
articles” (American Psychological Asso-
ciation, 2001, p. 12). For empirical studies,
abstracts report the research problem,
hypotheses, population studied, method-
ology, and findings of the study. Because
the abstract summarizes the entire work, it
should be written last.

The introductory paragraph introduces
the thesis of the article. It also must cap-
ture the interest of the audience. Authors
often achieve this by relating interesting
facts or other background information
designed to entice the reader to continue
reading. The final paragraph of each major
section and of the entire article restates the
main ideas, conclusions, or personal opin-
ions of the author. This is also the place to
present a plan of action or recommenda-
tions for future research.

By carefully arranging words, sen-
tences, and paragraphs, you develop a
written manuscript. The next stage in the
writing process is re-writing.

Re-Writing Stage
The purpose of the re-writing stage is
twofold: revising the structure and con-
cepts and correcting technical errors.
Before beginning this stage, you should
put the article aside for a few days and then

re-read it. Having one or more colleagues
critique the article can be helpfu) as well.
This is not the time to be hypersensitive!
Consider all recommendations before mak-
ing final decisions.

Revise structure and concepts. The pur-
pose in revising an article is to improve
the clarity and the flow of ideas. At this
point you should consider improvements
in word choice, need for transitions, and
balance of ideas. You might find it neces-
sary to add transitional sentences to
improve flow, or you might even move
information from one paragraph to anoth-
er. The key is making sure that the article
is easily comprehensible.

Correct technical errors. Technical
errors generally fall into two categories:
grammatical errors and errors related to
editorial style guidelines. Grammatical
errors include mistakes in punctuation,
word choice, and spelling. A second read-
er can be helpful in checking for these
mistakes. Another indispensable tool for
authors and editors is a comprehensive
grammar and usage text, such as the
Hodge's Harbrace Handbook {Hodges,
Webb, Miller, & Homer, 2001). Although
grammar, punctuation, and usage are treat-
ed in publication style manuals, they are
explained much more thoroughly in gram-
mar texts and guides.

To aid in correcting technical errors
related to editorial style guidelines, you
should obtain both the editorial guidelines
for the particular journal to which the man-
uscript will be submitted and the style
manual used by the journal's editors. These
guidelines provide specific directions for
dealing with such issues as how to cite ref-
erences, when to use numerals and when
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to write numbers out in words, how to
express measurements, how to format
tables and figures, and whether to write in
first-person, second-person, or third-per-
son. A multitnde of small details must be
taken into account to produce a publishable
work, and editors truly appreciate writers
who are cognizant of addressing these
details. Thus, familiarizing yourself with
style and editorial guidelines can take you
a long way toward producing high quali-
ty written work and putting you in an
editor's good graces.

After you have revised the structure and
concepts and have corrected technical
errors, you should again put the manuscript
aside for a couple of days before doing
your final proofreading. This is your last
chance to "tweak" the manuscript to make
it acceptable for the joumal you are sub-
mitting it to for publication. Ask yourself
questions like, "Is the tone appropriate for
the chosen journal?" You should aim for
striking the same degree of formality found
in articles published in the journal. More-
over, you should pay close attention to
consistency. If you are unsure of how to
address any grammatical or technical issue,
you should make sure that you have at least
been consistent in your treatment of the
issue, Also consider such issues relative to
consistency as using terms in the same
manner throughout the manuscript and
using a consistent style for headings.
Through careful, thorough proofreading,
you can reduce many errors and vastly
improve your chances for publication.

Final Thoughts
Ethical principles must guide every
aspect of professional writing. Although
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there are many ethical considerations,

Woolever (1999} concisely summarized

them into four categories:

1. Do not suppress knowledge or data that
does not favor the author's purpose.
Although the temptation may be great
to hide information or to leave it out
altogether, doing so is equivalent to
lying.

2. Do not exaggerate favorable data.

3. Give readers a clear understanding of

- what the information means.

4. Respect copyrighted information. An
example of a violation of this principle
would be taking other people’s writing
and incorporating it into your docu-
ments without giving credit. (pp.
465-66)

Researchers, practitioners, and theorists
contribute much to the bodies of knowl-
edge in their disciplines when they publish
their work. We hope this article will encour-
age its readers to share their findings with
others through professional writing, but
we cannot promise that all writing efforts
will be rewarded with publication. As noted
earlier, many journals have high rejection
rates. For those writers who receive rejec-
tion letters, we offer three simple words
of advice: Don't give up! Although one
journal may have rejected an article, anoth-
er may publish it. If a rejection letter comes
with recommendations for improving the
article, carefully consider these recom-
mendations and make corrections. If a
rejection letter urges re-submitting an arti-
cle after revising it, by all means do so.
With perseverance and determination, you
can reap rewards from writing.
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